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Abstract

The current study was intended to explore the perceptions of public school teachers regarding
Literacy and Numeracy Drive (LND) test taking Rawalpindi as a case study. In 2015, the
government of Punjab initiated a testing program for students of grade 3 in public schools of
Punjab with an aim to improve their learning outcomes. The initial quantitative assessments have
suggested a satisfactory progress with the LND program in many districts; however no
qualitative exploration has been carried out to evaluate the process. Thus, in this study an
attempt has been made to investigate about the program in detail, specifically focusing on the
perspective of school teachers. For this purpose, in-depth qualitative interviews were conducted
with the participants. The data was analyzed using thematic analysis approach which revealed a
combination of positive and negative effects of the program. Key findings include an
improvement in the literacy and numeracy skills of students on one hand while lacking creative
writing and thinking abilities on the other hand. Moreover, the whole focus has been shifted on
preparing students for monthly assessments which have implications on classroom activities as

well as stress and wellbeing of school teachers.
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Chapter 1

Introduction

Education is a fundamental human right which is critical to well- being of people. It helps to
form basis for literacy, skills acquisition and technological advancements for development. The
United Nation’s Sustainable Development Goal for education emphasis on equitable access to
quality education to improve people’s life and for sustainable development of countries
(Snilstveit et al., 2016). UNICEF (2000) defined quality education as the one which ensures
“learning outcomes that encompasses knowledge, skills and attitudes, and is linked to national

goals for education and positive participation in society.”

The quality of educational process and outcomes cannot be achieved without assessing student’s
learning. Assessment is an integral part of teaching and learning process to judge student
performance along with a measure of how much student’s learning has improved over time
(Rehmani, 2012). The United Nation’s Sustainable Goals for Development (SDG) as well as
previous programs like Millennium Development Goals (MDG) and Education for All (EFA)
strongly promoted countries to focus more on quality of education and for this purpose student’s

learning need to be assessed (Education Monitor, 2016).

Educational accountability helps in improving learning and teaching in schools. The World Bank
2020 education strategy laid a great stress on accountability as it will ultimately improve learning
outcomes and education quality. In this regard testing is an important tool to know what students
are learning in actual (Bernbaum & Moore, 2012). The underlying idea behind test-based

accountability is to hold schools and teachers accountable for students’ test scores and thus it



will create incentives to improve instructional quality and increase learning of students (Reeves,

2004).

High stake testing is a form of test based accountability used to improve school and student’s
performances. High stake tests consist of a series of test whose results are used to evaluate
students, teachers and schools performance. These tests are helpful in raising academic standards
while holding students and teachers accountable to meet those standards along with increasing

public confidence in schools (Heubert & Hauser, 1999).

1.1 Background of the Study

Punjab the most populous province of Pakistan is far ahead in terms of provision of education
facilities than other provinces. Still the province is facing multiple issues in its education sector
which can be broadly categories into access, quality and equity in provision of education (Khan,
2018). Since 2003 there had been major reforms introduced in the education sector to improve
standard and quality of education in the province. These reform programs seek to achieve
systematic sectorial improvement which includes increase in enrollment and retention, improved
learning outcomes and quality of education along with better monitored and managed education

sector as a whole (Khan, 2018).

The last few years of educational reforms in the province experienced the widening of focus and
attention beyond from building infrastructure, increase in enrollment and retention to improved
learning outcomes and provision of quality education (Javeed & Naveed, 2018)). The focus on
quality of education is of the belief that providing quality education to the children will help
them to have a better prospect and growth in life. Currently Punjab is facing a huge challenge of

low levels of learning among students studying in public schools (Javeed & Naveed,



2018)Studies like ASER (2013) and LEAPS (2008) reported alarmingly low level of learning
outcomes and quality of education in public schools of Punjab. The findings of the ASER (2013)
report revealed that 57% of grade 5 students are unable to read a grade 2 level English sentence
with having absolutely no proficiency in solving a two digit division question in mathematics.
Overall 51% of grade 5 students have passed to next grade without having competency of grade

2 level in Urdu, Pashto and Sindhi language.

Numbers of initiatives has been taken by Punjab government to improve learning outcomes in
public schools. These initiatives include improved teaching quality through merit base
recruitment of teachers in all over districts of Punjab. The overall syllabus which is being taught
in public schools has been revised with improved content. In addition the government is
facilitating and benefitting public school children with the provision of free textbooks to over 13
million children every year (Javeed & Naveed, 2018). The government has also brought a lot of
improvements in assessment systems which had already been exercised in the province. In this
regard standardized testing system has been introduced for grade 5 and 8 students with the help
of Punjab Education Commission (PEC). This helped in strengthening the conduct, design and
marking of examination since 2014. Another initiative took by government to overcome learning
issues specifically at primary level is the introduction of LND testing system (Javeed & Naveed,

2018).

1.2 Literacy and Numeracy Drive (LND)

LND stands for “Literacy and Numeracy Drive” test which is being used to test basic concepts of
literacy and numeracy of children along with keeping a check on teaching quality. This testing

program is being conducted monthly for grade 3 students studying among all over public schools



of Punjab. In 2015, The School Education Department (SED) and Punjab Information
Technology Board (PITB) joined hands together and launched a cost effective tablet — PC based
student assessment application. The school monitoring and evaluation officer (MEA) uses this
tablet based application to assess grade 3 students during their monthly visits to public schools
(PMIU, 2019). The students are assessed for key student learning outcomes (SLOs) for English,
Urdu and Mathematics. The areas which these SLOs cover consist of sentence completion,
comprehension for English and Urdu along with two and three digit addition, subtraction,
multiplication and division questions for Mathematics. The MEA randomly select seven students
from grade 3 and carry out on spot assessment of students. The assessment application (app) is
linked with an extensive question bank and each question is tagged with respective student
learning outcomes (PMIU, 2019). The assessment test consists of seven questions for each
student. Every month about 329,000 students are being assessed in 47,000 public schools across
Punjab. As per current statistics 6.7 million assessments have been done by monitoring officers
(PMIU, 2019). The real time data for LND test is publically available for everyone to assess

easily on Program Monitoring and Implementation unit (PMIU) website’.

LND testing system can be considered as a high stake test because the real time test results data
published on PMIU website is used by government, policy makers and educational authorities to
judge students, teachers and school performances. Teachers, principals and administrators whose
school performs below than 80 percent in the monthly test are made accountable and are called
for explanation for their low performance. Good test results bring public praise while low results
may bring public embarrassment (Lobascher, 2011, p. 10). The monthly LND test results are

also used to compare inter and intra districts performance across Punjab.

! https://open.punjab.gov.pk/schools/
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1.3 Significance and Scope of the Study

Teachers play a key role in providing quality education and vital contribution to help children
acquire knowledge, skills and values they need to engage fully and effectively in life, society and
workplace. According to Edwards (2015), teachers are one of the most important factors in
student achievement; therefore, teachers’ perceptions are vital to the learning environment, as

their perceptions of testing may impact the learning culture.

The purpose of LND test is to improve the learning outcomes of school children and there is
great emphasis by Punjab government to implement this test in schools. Teachers are solely
responsible for preparing students for monthly LND test. Due to its importance and the stakes
attached to LND test it is necessary to know how the teachers feel and perceive about testing
system. There are international studies available like (Macqueen et al., 2018; Thompson &
Harbaugh, 2012) which explored teacher’s perception about such testing programs. Currently
there is lack of information available on teacher’s opinion, view point and attitude towards LND
testing program. This study will strive to bridge this gap and will add to the existing body of
literature by exploring public school teacher’s views and opinion about LND testing program.
Teacher’s perception about testing system could provide policy makers with the necessary
information and input which they can use to better and improve the LND testing system which

will improve the testing results and learning outcomes of the children.

1.4 Research Questions

The following research questions will guide this study;



1. What is the perception of teachers about LND testing program?
2. Does LND testing system affect curriculum?

3. How, if at all, does LND testing system is affecting pedagogy and classroom practices?

1.5 Objectives of the Study

The study aimed to achieve the following objectives;

1. To explore the perception of public-school teachers about LND testing system.
2. To explore whether LND test is impacting the regularly taught curriculum in school.

3. To explore whether LND test is affecting pedagogy and classroom practices.

1.6 Organization of the Study

This study is divided and organized into five chapters. Chapter one provides an introduction and
background of the study. Chapter two provides a detailed insight about the theory and
previously conducted studies. Chapter three provides detailed information about the
methodology being employed and tools and techniques used to analyze the collected data.
Chapter four provides findings of the study along with detailed discussion on the obtained

results. The last chapter provides conclusion and policy recommendations based on the findings.



Chapter 2

Literature Review

This chapter provides an overview of the previously conducted studies on the need and usage of
high-stake testing system along with the insight on the impact of high-stake standardized testing

system on teaching and learning in schools.

Testing is viewed as both a system of monitoring student performance and a vehicle of change
driving what is taught and how it is taught, what is learned and how it is learned (Madaus &
Russell, 2010). As stated by Alderson and Wall (1993) teaching, learning and testing are
interrelated. High stake standardized testing are increasingly seen as a means of raising academic
standards, holding educators and students accountable for meeting those standards, and boosting
public confidence in schools (Heubert & Hauser, 1999, p. 1). The major goal of high stake
testing policies is to improve schools, teaching quality and learning outcome. The idea behind
this approach is that by tying consequences like punishments, penalties, public exposure to
standardized testing results, teachers and students will work more harder and effectively and

hence will increase in what student learn (Nichols et al., 2012).

High stake testing system is a useful tool to judge or evaluate students learning and teaching
quality thorough looking at the results but this testing system do influence teaching and learning
as well. “Washback” or “backwash” is the word which is used to describe or refer to the positive
or negative influence of the test on different aspects of teaching and learning (Buyukkeles,
2016). These influences are mainly associated with high stake testing system, the results of
which hold great importance for test takers and other people concerned (Wall, 2013). The

influence of the test can be observed on curriculum, teaching method, classroom material, on the
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learning process and on the participant’s feeling and attitude towards the testing system (Sprat,

2005).

These high stake standardized tests consist of questions according to some pre-set standard
which test students against those pre- set standards and produce data which help teachers as well
as parents to assess the learning of each child and analyze the performance of each child. High
stake standardized tests are getting famous all over the world and being used to assess children.
There are different studies conducted which explored the difficulty faced by the teachers while
preparing students for tests to improve their skills. In this regard, Pierce and Chick (2010)
conducted a study to access the difficulties faced by teachers in interpreting the statistical result
of the literacy and numeracy testing for Australian national testing in schools. These tests are
useful in finding weak students and topics in curriculum which need specific attention. The
findings of the study revealed that the testing reports required teachers to have specific statistical
knowledge to interpret results. In order to facilitate teachers there should be provision of specific

statistical training so they can use test results in a better manner.

In similar line, Cumming et al. (2006) conducted a study for Queensland to provide an
investigation of teacher’s judgment on student’s literacy and numeracy performance for grade 3
and 5. In addition the study also examined the test data used by teacher and school to improve
student performance and examining policy implication for effective use of data for learning
improvement. The major source of data collection was teacher’s interview and methodology
applied was thematic analysis of interviews to analyze the framework teachers has been using to
elicit the literacy and numeracy test and their ability to conceptualize levels of student
achievements. The findings of the study revealed that teachers use diverse framework to access

student ability which is usually based on individual’s outcomes of students of year 3 and 5



literacy and numeracy test. In addition teachers were able to identify students at risk and whose

performance was below bench mark level with the help of test data.

There is a lot of literature available in which researchers explored and analyzed the impact of
growing trend of use of standardized testing system in schools. In this regard Macqueen et al.
(2018) conducted a study to see the impact of National Assessment Program Literacy and
Numeracy (NAPLAN) testing system which is an annual assessment system for grade 3, 5, 7 and
9 testing skills such as reading, spelling, writing and numeracy on children in remote indigenous
community. For the purpose of study qualitative method was used to interview principals and
teachers about the use and experience of testing system in school. The interviews taken were
purposive sample of 23 staff members who have experience with NAPLAN testing system. The
interviews were transcribed analyzed thematically using NVIVO software. Interviews of the
participants revealed that content and language of test instruments, test engagement and wash
back of test have negative impact on students and staff with little benefits received from test

data.

Similarly, another study conducted by Ward (2012) to see the how National Assessment Program
Literacy and Numeracy (NAPLAN) started at a national level all over Australia affecting the
pedagogies of year 3, 5 and 7 of Queensland’s schools. The study conducted used two schools as
case study. The hypothesis of the research was that the growing use of NAPLAN testing system
is hindering everyday practice of teachers as their primary focus is all shifted on teaching the
test. The finding of the study revealed that the excessive use of testing system and teaching of
testing content is making it difficult for teachers to teach routine base literacy and numeracy in

schools.



In addition another study conducted by Thompson and Harbaugh (2012) to report the
preliminary findings of a survey which was conducted to assess teacher’s perception about high
stake testing system and its impact on curriculum and pedagogy style. The data was collected
through online survey open to all teachers of South Australia and Western Australia continued
for three months. The study used quantitative design and statistical analysis to assess teacher’s
perception from the large sample. The analysis of the preliminary data gathered from survey
revealed that teachers perceived that testing system do effect teaching and curriculum. They have
to change their teaching style and method. In addition teachers believed that the test did not
improve the literacy and numeracy and decreased student motivation and engagement in the

class.

A qualitative study conducted by Coppola (2017) to explore the perspective of New Jersey
Urban public schools teacher’s about standardized testing system for KG to grade 2 students and
does it is suitable and helpful for learning of students. The study conducted semi structured
interviews of 16 elementary teachers of public school where they discussed about whether the
testing system has an impact on students, teachers and classroom. The findings of the study
revealed that testing system has negative impact on student as it increases stress, anxiety and
student’s lack of confidence while the test data is being helpful in increased discussion between
teachers, student and parents. The study also stressed on importance of professional development

and teacher’s participation in curriculum design.

Similarly, another study conducted by Ritt (2016) to explore the impact of high stake testing in
public schools by focusing on perceptions of teachers, school social workers and administrative
personal. The study explored how the high stake testing system has affected the learning

environment in public schools. The study used qualitative method and conducted semi structured
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in depth interview from the respondents which were transcribed and analyzed thematically. The
findings revealed that English language learner are tested overly, relationship between teacher
and students are getting weaker and curriculum and subjects are getting narrowed due to this

high stake testing system.

On the other hand, Wray (2016) conducted a study to access the perception of principals about
impact of high stake testing system on students and teacher’s learning from grade K to 12 for
district schools in North Carolina. The theoretical framework used for the research was based on
Vygotsky’s theory which states that non standardized testing are more effective. A quantitative
method along with descriptive and correlation design was used in the study to analyze the data,
collected through online likert scale survey from 31 participants. The findings of the study
revealed that principals believed that student’s performance is being hindered by standardized

testing system.

To analyze the impact of testing policies on teachers, Timmer (2012) conducted a study to
explore public school teacher’s perception regarding the impact of testing policies on classroom
practices. The survey method was used to achieve the objective of the study by sending online
survey to the targeted population. CRESST survey method was used to analyze the opinions of
teachers about the impact of standardized assessment on teaching along with ANOVA for
statistical analysis of variables. The findings of the study revealed that the teacher feel that these
high stake tests have an impact and it created lot of pressure on them along with hampering
classroom activities and teaching practices and they do not feel any fruitful results achieved from

testing system.
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In case of Pakistan there are studies which assessed the importance of quality education and
factors which are responsible in it. In this regard, Chishti et al. (2011) conducted a study to
explore the challenges, success and strategies for quality education in case of Pakistan.
According to the study, provision of quality education is necessary as it is required for survival
in current developed world. Quality education depends greatly on teachers, basic facilities and
learning material. For the purpose of the study the documents were analyzed to understand the
challenges and strategies to overcome those challenges in case of Pakistan. The findings of the
study revealed that government is trying its best to provide better quality education to its people
for that purpose they are utilizing local as well as international resources and running programs

like teachers training and development of curriculum.

Different types of examination system do have a role in explaining student learning outcomes
and educational quality. In this case, Khattak (2012) conducted a study to explore school
assessments in Pakistan. For the purpose of the study, primary and secondary assessment and
examination system has been scrutinized along with measures taken by education authorities.
The findings of the study revealed that in case of Pakistan examination system only assess
memory skills. Examination system only revolves around marks than getting knowledge. The

study suggested for improvement in examination system as a whole.

On similar lines, Thomas (2012) conducted a study to explore the teacher’s belief about
classroom assessments. For the purpose of the study the researcher took sample of trained and
untrained middle and secondary school teachers across Pakistan. The sample of 123 teachers was
selected from different cities using convenient sampling technique. The data was collected
through questioners in which 88 questionnaire were filled by trained teachers and 35 by

untrained teachers. The findings of the study revealed that both group teachers believed that

12



student centered assessments are helpful and they believe in assessment for learning but some
trained teachers showed reluctance in using student centered techniques which lead to another
question for further investigation that whether teacher’s training have significant on teachers or

not.

Pedagogical approaches to teach students do impact students and their learning outcomes. In this
regard Qutoshi and Poudel (2014) conducted a study to explore teachers and student’s perception
about student centered approach to teaching. For the purpose of study qualitative study design
was used to conduct in depth interviews from a community school in Karachi. The findings
revealed that student centered approach encourages student engagement while focusing on

individual interaction.

On the other hand, Ahmad and Rao (2012) conducted a study to explore the “washback” effect
of teacher’s selection methodology for teaching English at higher secondary level in Pakistan
along with exploring impact of testing system on student’s communicative competence. For the
purpose of the study data triangulation is applied with interview of 128 higher secondary schools
along with document analysis and classroom observation. The qualitative and quantitative
analysis of data revealed that teacher’s selection of methodology is directly influenced by

examination which also impact learner communicative competence.

To explore the perception of public school teachers about standardized testing system Masood et
al. (2017) conducted a study to explore the perception of teachers about the possible effects of
standardized testing on curriculum of grade 8 in Punjab. For the purpose of the study mixed
method has been used in which quantitative part is being followed by qualitative part. The survey

method was used to obtain data from 521 elementary school teachers and 28 in depth interviews

13



of teachers were taken separately to obtain information and understanding of the issue in detail.
The findings of the study revealed that this testing system do have an impact on curriculum of
grade 8. The examination system has restricted the curriculum which is being taught in schools.

The study opened avenues for further research on this issue.

The literature reviewed above gave an insightful understanding of use of high standardized
testing system to test learning of student and quality of teaching. The test results are helpful for
teachers, schools and parents in finding underperforming students but these tests do have
consequences on different aspects of teaching and learning as well. In case of Pakistan there is
also growing trend of use of high stake standardized testing system to improve learning of school
children. Literacy and Numeracy Drive (LND) test is one such initiative by government of
Punjab for grade 3 students of public schools of Punjab. The present study will add to the
literature by exploring teacher’s perception on the impact of LND and fill this gap as no previous
study has been conducted so far to explore teacher’s perception on the implications of this testing

program.
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Chapter 3

Methodology and Data

This chapter provides detail information on methodology which has been adopted to achieve the
objectives of this research along with tools and techniques which has been used to analyze the

data.
3.1 Constructivist paradigm

In this study constructivist paradigm was used to explore the perceptions of government school
teachers on the implementation of LND program in public schools of Rawalpindi. In
constructivist approach, the researcher puts emphasis on investigating, reconstructing and
identifying the meaning of a particular phenomenon under study. The investigation is made on
people and the information is created through intense interaction among the people (who have
actual experience of the phenomenon) and the researcher (Guba & Lincoln, 1994). For this
purpose, the researcher engages in conversations with the participants and gets the knowledge
through reasoning. These conversations are carried out between the participants and the
researcher through multiple contacts where the researcher dig out the meaning and integrate to
make information out of it. Therefore, in order to explore about the impact of LND program, in-
depth qualitative interviews were carried out with the key stakeholders. During the entire
procedure data was monitored and analyzed continuously to construct meaning out of the
responses of the study participants. The research questions described in the previous section

acted as the guiding principles for data collections.
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3.2 Qualitative Research Design

A qualitative research design is one which emphasize on words rather than quantification of
phenomenon or issue under analysis (Bryman, 2012). The qualitative researcher focuses more on
understanding of behaviors, beliefs and values in terms of context in which the research is being
conducted so qualitative research design utilizes open ended questions to explore the

phenomenon under study.

For the current research qualitative method was suitable as there are certain facts which can only
be derived from some key individuals, whose knowledge is credible to such an extent that
unlimited findings from other multiple sources cannot replace their truth (Rossman & Ralls,
1998). Therefore, by investigating the perceptions and views of public-school teachers who are
the implementers on ground and whose daily experiences are irreplaceable by any other opinion,
the best findings can be obtained. Each one of the school teachers has a unique experience which
depend upon a number of factors, such as their age, gender, level of education, geographical
location of school etc. and hence they ascribe some unique characteristics to the situation under

consideration.

Besides the valuable experiences of school teachers, the perspective of those involved in the
supervision, policy making and large-scale implementation of the program is also of great worth.
Hence for this purpose Assistant Education Officers (AEOs), District Education Officer, school
principal and LND supervisors were also recruited as study participants. The purpose of this
study was to dig in depth in order to explore multiple interpretations of all these stakeholders

involved, so the method under discussion was employed.

16



The details of the qualitative study are discussed here which consist of purposive sampling
technique, developing semi-structured interview guides and simultaneous and systematic data
collection and analysis process. The data was analyzed using thematic analysis approach in
order to find the actual views of the participants. The setting of this study has been discussed in

detail in the end (Annexure: A).

3.3 Participants

In any research, key informants are of immense importance. Key Informant Interviews
involve interviewing people who have particularly informed perspectives on an aspect of the
program being evaluated. According to USAID (1996) “The interviews are loosely structured,
relying on a list of issues to be discussed. Key informant interviews resemble a conversation
among acquaintances, allowing a free flow of ideas and information. Interviewers frame
questions spontaneously, probe for information and take notes, which are elaborated on later”
(Creswell, 2009, p.211).

The participants for this study were public school teachers (primary section) but school
principals, Assistant Education Officer (AEQ), Monitoring and Evaluation Assistant (MEA) and
District Education Officer (DEO) of district Rawalpindi were also interviewed. The reason
Assistant Education Officers (AEO’s), District Monitoring officer (DMO) and Monitoring and
Evaluation Assistant (MEA) were also included for detailed interviews was to avoid any sort of
biasness and to incorporate a holistic view of all of the key stakeholders. If only school teachers
have been interviewed, it would have given the opinion of only those who are implementing it on
ground, but the perspective of those who have developed it and those who are supervising it is
also of great value. This step was taken to help us in maximizing our lens and to help us

understand the phenomenon at multiple levels
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For this research, (Chief Executive Officer (CEO) Education) has been taken on board to
facilitate the process of identifying participants from schools and getting permission from school
principals to carry out interviews in each school. For conducting interviews with administrative
personals and those involved in supervision of the program, District Education Office (DEO) and

District Monitoring Office (DMO) had been contacted.

3.4 Sampling technique

For qualitative research, different sampling techniques can be employed to draw sample from the
population. In majority of the cases qualitative research is intended to explore the phenomenon
which are new and require a holistic perspective; therefore it is recommended that the sample
should be as diverse as possible (Patton, 2002). One such approach of sample selection is
choosing people from the population who are considered a source of providing rich, detailed
information because they are “the special ones™ due to their position, knowledge, experience or
even failures. Hence the idea behind the current study was to engage with such people who are
the knowledgeable and will help us in reaching our goal through research. By keeping such a
criterion in mind, participants were reached purposefully and so “purposive sampling technique®
was used. The goal was to engage participants who can provide information on the subject under

investigation.” (Brayman, 2012, p.418).

3.5 Sample size

In qualitative research there is no formula for the calculation of sample size, however various
theorists suggest that the researcher should focus on attaining the saturation point. Saturation

means that the information obtained from participants is sufficient enough and no new
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information is being added into the already information when asked from more participants
(Brayman, 2012, p.428). There are separate guidelines for the number of participants required to
saturate the information. For this study a sample of 50 participants was deemed appropriate, such
as Morse (1994) mentioned that 40 to 50 participants are good enough to reach the saturation
level.

The criterion for obtaining participants was their willingness to participate in the study, being
knowledgeable about the program (first level implementer, supervisor or involved in higher level
decision making), belong to public sector education system, affiliated with the primary school in
one way or the other and serving in the education department of district Rawalpindi.

On the basis of criterion described above, 50 participants were drawn from five categories.

Table 1 describes the demographics of participants in detail:

19



Tablel. Demographic table of participants for in-depth interviews (n=50)

Category of Variables f (%)
participants
Public school Male teachers 20 (67)
teachers (n=30) Female teachers 10 (33)
Experience more than 5 years 12 (40)
Experience less than 5 years 18 (60)
School far from main road 14 (47)
School near to main road 16 (53)
Male 2 (40)
Assistant Education Female 3 (60)
Officers (AEO) Experience more than 5 years 1 (20)
(n=5) Experience less than 5 years 4 (80)
Male 5 (100)
Female 0
Monitoring and Experience more than 5 years 4 (80)
Evaluation Experience less than 5 years 1(20)
Assistants (MEA) School far from main road 3 (60)
(n=5) School near to main road 2 (40)
District Education Male 1
Officer (DEO (n=1)
School principals Male 2 (22)
(n=9) Female 7 (78)
Experience more than 5 years 9 (100)
Experience less than 5 years 0
School far from main road 3(33)
School near to main road 6 (67)
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3.6 The role of researcher

3.6.1 Development of semi-structured interview guide

A semi structured interview guide was constructed to conduct in-depth interviews. A
semi structured interview guide contains open ended questions developed around the key
research questions. These open-ended questions cover the key areas of research, however
there is a room to add or modify question during the interview on the basis of the
respondent. Before conducting interviews, the interview guide was pilot tested to check
for the comprehension and feasibility and to identify if any area has been left to cover in
it.

3.6.2 Pilot study:

For pilot study, 5 participants were approached and were interviewed. The participants
included 2 school teachers, 1 principal, 1 AEO and 1 parent of children. The results of
the pilot testing revealed that the interview guide was comprehensible for the
respondents. Initially it was aimed to include parents of school children as well for the
interviews but the results of pilot study suggested that currently parents are not involved
in any way in the program and hence, they cannot provide any information related to this.
Therefore it was decided that for the main study parents should not be approached,
however one or two questions exploring the possible role of parents can be asked from
other participants.

After pilot testing, the interview guide was finalized on the basis of the feedback of

participants. (See annexure C for interview guide).
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3.6.3 Rapport building

In qualitative research design, rapport building is the core component of data collection
technique. Rapport with the participants had been built before conducting the interview.
Participants were engaged in small talks by discussing generally about their school
environment and about the academics of children. The participants were explained about
the purpose and topic of the study and all their questions were answered before starting
the interview. It is really important that the participants feel comfortable in talking to the
researcher and the environment between them should be constructive, only then can

participants’ openly give genuine responses.

3.6.4 Confidentiality

One of the most important aspects of the research, confidentiality of the participants was
maintained throughout the process. As the respondents were government employees and
the program under evaluation was also initiated by the government, therefore it was
necessary to keep any identifying information of the participants private. All of the
interviews were conducted in the respective offices of the participants. It was made sure
that no irrelevant person was nearby during interview. Before starting interview, written
informed consent was obtained from all participants. (See annexure B for informed
consent form). Participants were also asked for their permission regarding audio
recording of interviews. If any participant did not give permission for audio recording,
the researcher noted downs all of the information on paper throughout the interview. The
audio recordings of the interviews were saved with participant codes rather than their

names to keep them anonymous.
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3.7 Procedure

In order to initiate collection of data for the study, District Education Officer Elementary (Bagh
Sardaran) was contacted to get the detailed information about primary schools and their locations
in Rawalpindi. A list consisting of all information about primary/ elementary schools was
provided by the Education Office. After getting the list of school names and their respective
location and address an application was forwarded to Chief Executive Officer Education (CEO),
Committee Chowk to grant permission for conducting in- depth interviews from primary school
teachers who are involved in preparing children for LND program. After the formal permission

of CEO Education, the data collection process was started officially.

For the purpose of taking insight of school principle and administrative personals on LND testing
program, District Education Officers (DEO) Rawalpindi was contacted and was asked about
formal permission to conduct interviews from the respective and concerned officers
implementing Literacy and Numeracy Drive (LND) testing in primary schools. Furthermore the
District Monitoring Office (DMO) Rawalpindi was contacted to ask permission for conducting

interviews from MEAs’.

Before collection data from school and administrative personals, a face to face meeting was
conducted with school principals, DMO and DEO offices to explain the objectives of the study,
inform about the required time and obtain verbal consent of the participation of schools and
required officials in the study. They were explained the objectives of study (Annexure B:
information sheet and consent form). After getting consent from school principals, school
teachers were then called in to conduct in — depth interviews from them. Participants were also

informed about the study, duration of interview and were ensured about keeping all the data
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confidential (Annexure B, information sheet and consent form). Participants were provided the
opportunity to read the information sheet carefully and ask any questions that they may have
regarding the interview. They were given time to think and decide about their participation. After
the participant thoroughly read the information sheet, he/ she were asked for the written consent
for participation in the study. The anonymity of the participants was ensured by assigning each

interview a specific code.

The interviews were conducted over a period of 10 weeks duration owning to availability of
teachers, required school and administrative personals and interview schedule agreed upon. All

interviews were carried out in Urdu — the national language of Pakistan.

3.8 Data Analysis

The analysis of data consisted of data management and its interpretation. The first step was to
transcribe the audio recordings and organize hand written field notes. Afterwards all of the
transcripts were read and reread to make good understanding of data before analyzing it. The
thematic analysis approach is used to analyze data (Creswell, 2009). The figure below explains

the process of data analysis used in this research;
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Figure Source: (Creswell, 2009)



The coding step came after organizing data. After transcription of all the interviews in
Urdu and translating them in English, the responses were given codes to assure
anonymity and transparency. Later the codes were assembled based on similarities and
differences of the responses of the participant. Furthermore, categories were developed

based on convergence of data.
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Chapter 4

Findings and Discussion

This chapter provides findings and discussion based on the responses of the participants about

their perspective on the impact of LND testing system.

After conducting in depth interviews of public school grade 3 primary school teachers, the next
step was to transcribe the audio recorded interviews. For each question the responses were
transcribed and coded accordingly. For this purpose the researcher listed the responses of the
participants against every question. The respective codes were given in front of each response of
the participants. In the same manner each interview was reviewed. If the same response is given
by number of respondents their respective codes were mentioned in front of the responses.
Moreover in situation where two respondents’ responded to a question conceptually in same
manner but the choice of wording was different in this situation the most suitable and appropriate
wording has been selected and given codes of similar responses. In this way the responses of

teachers has been recorded against each primary research question.

After transcribing and coding the entire interview, the interviews have been analyzed using
thematic analysis. Thematic analysis is one of the most common approaches to analyze
qualitative data. Theme can be defined as a category identified by researcher through his data in

relation to his primary research questions (Brayman, 2012).
4.1 Findings

After reviewing each interview, the information was put under the relevant sub heading in the
form of exact verbatim with the respective interview code in front of each verbatim. If two or

more participants provided an information which was conceptually identical but used different
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wordings, the most suited wordings were selected and the codes of all the participants (who
provided that information) were mentioned in front of the verbatim. While translating the

interviews from Urdu to English all the care has been taken so that no information is lost.

The analysis of interviews revealed the following main themes out of the responses of the

participants.

Goals

Test preparation
Syllabus implications
Relevance
Acceptability
Challenges
Suggestions

No g kkwdpE

4.2 Results

4.2.1 Goals of the LND Test

The main purpose of this question was to explore about the purpose of this program. This was to
understand what do the participants believe is the objective of this program, whether they find it
useful or not. This main theme is divided into further two sub themes owning to the responses

provided by the participants.

4.2.1.1 Improving learning outcomes

While responding about LND program and its purpose, teachers felt that the purpose of this
testing program is to improve the learning outcomes of grade 3 students. They believed that this
testing program has been designed to test the learning and mathematical abilities of children.

They stated that the test is helping children to become sharper and more active and respond
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quickly. For example, one of the respondents while defining and describing LND program told
that “It is basically literacy and numeracy test. It consists of English, Urdu and mathematics.
Combine together form 1 test.” (PST#14) similarly, “The test is designed to help children learn

new and advance levels of education and improve learning outcomes”. (PST 001)

4.2.1.2 Making a sound educational base

Another key area highlighted by the participants was that the LND test is being very helpful in
making a sound educational base of students. There is a lot of focus on basics of English, Urdu
and mathematics which will ultimately have positive impacts of students when they will go in
higher classes. These aspects were being neglected previously, but now teachers have started to
focus on these with the help of this test. Like teacher said “The main purpose of this test is to
teach children basis of Urdu, English and math. In these subjects they learn sentence structure,
composition and comprehension” (PST#001). The teachers also felt that the program helped in
improving the base of student “With the help of LND test the base of children gets better which

will help them in bigger classes” (PST 005, PST 009).

4.2.2 Test preparation

The teachers were asked about the purpose of program and how they prepare their students for
this monthly test and how they have included this testing system in their daily routine of
classroom practices. What changes they adopted in their routine classroom practice to

accommodate the new testing system. The responses of teachers are catered into sub themes.

4.2.2.1 Classroom practices
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Participants stated that there is monthly assessment and hence class teacher has to really involve
children in test preparation. It has impacted classroom practices as well, because all of the
activities revolve around preparation for this test while often other essential activities are
neglected. For example students are trained to perform tests using tablets which consume a lot of
time and effort, as a result time which would have been spent on promoting group activities and
classroom discussions is consumed here. They make every student practice in the tablet. Like the
teachers said “We prepare our students on daily basis and spent a whole period on it” (PST 012,

PST 006)

4.2.2.2 Syllabus Guideline

The guideline syllabus has been provided by the government so that teachers can prepare for the
test according to the provided guideline. The teachers have been provided by the student learning
outcomes (SLO’s) which they have to teach students and make them learn. The SLO are from
the textbook syllabus but these are those areas in which students are weak like grammar,
comprehension, word building, clock reading, multiplication and division. As teachers
responded “We have 8 different types of SLOs through which we prepare our students for LND”.

(PST 011, PST 012)

4.2.2.3 Use of android application (app) for LND preparation:

While this testing system is affecting classroom practices in negative ways yet there are some
positive implications as well. Such as the interviews revealed that the government has launched a
mobile phone application for teachers to help them in preparing children for the test. This
initiative is in accordance with the teaching modern teaching methodologies. The introduction of

technology in government schools is a positive step. Such as one of the teachers said
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“Government has recommended each school to buy a tablet from NSB fund and install LND app

in it which has sample questions” (PST 012, PST 002)

4.2.3 Syllabus implications

One of the key issues in high stake testing is that it impact regular textbook syllabus which is
being taught in the classes. The studies which have been conducted internationally have also
reported the “wash back effect” of such testing system being conducted all over the world. The
teachers preparing for the LND test were asked the similar question about the impact of monthly
testing assessment on the syllabus. Teachers responded differently according to their own

perception. The responses of teachers are further divided into sub themes accordingly.

4.2.3.1 Lack of Synchronization among syllabus

The teachers were questioned about the impact of LND testing on regular textbook syllabus.
They responded differently but the main gist is that both textbook syllabus and LND lack
synchronization. Like teachers said “Previously we used to teach children essays, stories and
applications which helped in improving their creative writing skills, but now the whole shift is on
Objective learning “(PST 006, PST 007& PST 020). Similarly some other teachers responded
like,” Our entire focus is on things provided in LND syllabus while other useful things are left

behind, such as spending time on reading” (PST 01, PST 020).

4.2.3.2 More Time Spend on LND syllabus

With the introduction of LND testing program in primary schools for grade 3 the more focus has
been given on the preparation of LND test and other syllabus has been put behind. All the focus

and attention of the teachers shifted to testing because their own performance is now entirely

31



judged on the results of the tests. The teachers are now more worried about the testing result then
the year end annual result of students. Similar views have been stated by the teachers. “We spent
less time on regular text books and more time on preparing children for LND test because it is
our assessment not the childs” (PST 004, PST 013). LND test is making it difficult for the
teachers to manage “It is very difficult for teachers to manage text books syllabus and LND at the

same time. (PST 018, PST 011)

4.2.4 Relevance

The participants were questioned about their perception about the relevance of LND test for
grade 3 students. This is essential to know if the implementers are considering this test relevant
for them or not. The responses of teachers generated different sub themes in which their

responses have been recorded.

4.2.4.1 Developing basic learning skills of students

The main idea behind initiation of this testing system is that it will focus on the learning
outcomes of the students. LND test helped in developing a sound and better understanding of
concepts and subject matter in a better way. The student learning has been improved due to the
student learning outcomes (SLO’s) which has been provided by the government. As teachers
responded “Now we work more towards teaching basic skills to students which is very helpful for

students in government schools, this eventually helps them in bigger classes”. (PST 007, PST

020)

4.2.4.2 Healthy Classroom Activities
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In order to make students understand about LND test and make them perform in a better way
teacher make them practice through different healthy activities. Like the teacher narrated “We try

to group students together and provide them tablet to practice test on it” (PST 006).

4.2.4.3 Use of Technology for Learning

Literacy and Numeracy Drive (LND) test is relevant for student as it helped the students to get
used to the latest technology and how to use it. As most of the students who come in public
schools came from backward and low income bracket which do not have access to basic facilities
rather latest technologies. Like one of the grade 3 teachers narrated “This is a good initiative as
students use tablets to prepare for the exam. It helps students understand that technology can

also be used for learning purposes besides using it for fun activities”. (PST 001)

Grade 3 primary school teachers were asked about their perception about the usefulness of
testing for the students they reported and narrated their thoughts about the usefulness of this
newly adopted and implemented testing system in schools but on the hands grade 3 primary
teachers were also skeptical about its impact in the long run for the students. The concerns of

teachers are being categories in sub themes along with its usefulness.

4.2.4.4 Impact on Academic Abilities

With the advent of LND testing program all the focus has been shifted to test preparation which
impacted the academic abilities of the students. The teachers narrated the impact on abilities like
“Children become used to objective learning, their creative writing abilities are not developing
such as story writing, essay writing etc. Now when we give them something to write on their own,

they are unable to do that.” (PST 007, PST 005)
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4.2.4.5 Not taking into account weak students

Public schools have a large number of students in each class ranging from 50 to 70 students per
class. While preparing for the testing program it is becoming difficult for the teacher to take care
of each and every child altogether as every class is mix of bright, average and dull/ weak
students. One of the main issue with the high stake testing system teachers become unable to
give focus and attention to weak students to teach them separately. The similar problem is
reported by the grade 3 teachers “There are monthly assessments and teachers have to complete

the syllabus, therefore students with slow learning capacity are left behind”. (PST 001)

4.2.5 Acceptability

Teachers have been asked in detail about how they feel and perceive about the testing system.
How much they think and believe that program is acceptable for them. Although this testing
program is being designed and implemented by the government of Punjab and it’s under the
obligation of schools and teachers to prepare their students for it. The responses of teachers

varied which have been catered in sub themes accordingly.

4.2.5.1 Stress and Burden on Teachers

Teachers have to prepare for the monthly LND as well as they teach the regular textbook
syllabus. This is creating a lot of stress on teachers to manage both things simultaneously. The
studies which have been conducted so far on high stake testing reported issue of anxiety and
stress being faced by the teachers. Teachers explained the problem as “The schedule becomes
really hectic because of LND. We have to complete both, the regular syllabus and LND syllabus.

We feel pressured” (PST 004, PST 020) Teachers who prepare the students for the monthly
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assessment feel it like a compulsion “There are already so many things in teachers’

responsibility, this is an additional burden” (PST 007, PST 005)

4.2.5.2 Punishment for Teachers

While taking teachers own opinion about the testing what and how they feel about this testing
program. Many teachers felt that this testing program is nothing but a burden for them. They
have to face explanations if their student performs badly in the test. Like they themselves said
“Government has made it compulsory to show 80 % result and if not, teachers are blamed and

punished for this”. (PST 001, PST 002)

4.2.5.3 Burden on Students

The teachers which have been interviewed believe that this testing system is helpful but they to
some extent they also feel and believe that it is creating burden for the students. Students are
unable to cover textbook syllabus and LND syllabus simultaneously at a time. Teachers feel that

“LND should not be there it should be ended. It is only burden for students”. (PST 019, PST 001)

4.2.5.4 Impact on classroom activities

With the initiation of LND testing program in public schools for grade 3 there has been impact
on way and activities teachers used to do in class before the test came. Since from the beginning
of LND program the classroom activities has been effected and teachers have narrated the same
problem. “If it happens that students of a class perform poor on the LND test, teachers are held
strictly responsible and therefore the teacher puts all of her/his focus on this leaving behind

other important activities. ”. (PST 014, PST 019)
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4.2.5.5 Relevance with Teaching Methodology

The teachers have been asked about their perception about the impact of LND test on method of
teaching. Teachers believe that this testing system has not affected their method of teaching. Like
the teachers said “It has not affected teaching methodology, we used av- aids to teach regular

syllabus and now to teach LND” (PST 006, PST 003)

4.2.6 Challenges

Apart from perception about the testing system and its implication on students, classroom and
teachers, the teachers have been asked about the implementation of the testing program. The
challenges have so far been faced by the teachers in the implantation of the program. The

responses of teachers have been catered in the sub themes accordingly.

4.2.6.1 Limited Resources

Government schools have a huge issue of limited resources owing to large number of people it
cater and resources which are not enough due to limited budget allocation. Due to limited
resources each school is provided with a single tablet for teachers to practice all the students on
it. When there were no tablets teachers used to practice students on mobile phones. This is
creating huge management issue for the teachers. Making almost 50 to 70 students practice each
day on a single tablet is nothing but near to impossible. Teachers have to make a huge struggle to
make sure each and every student get hold of tablet and practice on it. Like they narrated “We
have 1 tablet for 54 students make it impossible for us to give it to all for preparation”. (PST

001, PST020)

4.2.6.2 Poor Learning Base of Students
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According the participants there is a perception among people that the students who get admitted
in the public schools are the most deprived ones or the one who have not enough resources to
study in private schools. Brilliant or cream students go to private schools and study there and the
government schools are only left with average, dull student and less privileged students. They
came from families where parents have no role or interest at all in their education. most of the
students who came to study in public schools also do part time jobs in evening to fulfill the needs
of their family. These all factors contribute to their poor learning base which is also a reason in
proper implementation of LND program. “It is not easy to make student learn basic concept”.
(PST 005) similarly, “The government policy of not failing students is creating a lot of problem.
When a weak/ dumb student gets promoted to next class, how learning outcomes will improve”.

(PSTOO07, PST 002)

4.2.6.3 High Test Score Percentage

One issue in proper implementation of and getting desired result is high test score percentage
which teachers, school has to maintain. If they are unable to meet the desired target which is 80

percent then they have to face the explanations.

The teachers have narrated the same issue and felt that it is issue for them. “They have kept very

high percentage to pass students, i.e. 80 percent which cannot be achieved at once”. (PST001)

4.2.6.4 Outsider Examiner

LND test is being conducted by MEA every month which is a third party in this system. Third
party evaluation has been introduced in this system to keep a strict check and avoid any kind of
cheating in the test results. This also believed that making MEA conduct the test will improve
learning outcomes and teaching quality. Every month they come to take LND test on the tablet.
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Teachers believe that this system is not good as students are not comfortable with an outsider.
According to the teachers “Students get confuse when an outsider MEA came to take test. This

leads to decrease in test scores” (PST001, PST009)

4.2.7 Suggestions

The teachers while responding to different questions according to their perception provided
suggestions which according to them can help to better or improve this testing program in terms
of better results and outcomes. The suggestions which were provided is sub divided and catered

in sub themes.

4.2.7.1 Introduction of program in early classes

According to most of the respondents if LND starts from class nursery or class 1 it will help to
give better results and outcomes. There is no focus of building base in nursery and 1 class, if
teachers focus on these things since earlier then there is no need of LND. (PST 004, PST 014,

PST 013)

4.2.7.2 Provision of resources & Training of MEA

There should be more provision of tablets for each school as 1 tablet is not enough for the whole
strength of 50 to 70 students’ class. The MEA who came to take test should be trained properly
and should be lenient to the students as students get confused when an outsider comes to take the

test. MEA should be trained talk to students politely and nicely. (PST 010, PST 012, PST 004)

4.2.7.3 Removal of Test score limit & Reduction in syllabus

The test results and performance can be improved if limit of scoring 80% removed as it creates a

lot of tension and pressure for the teachers. There should also be reduction in the syllabus as
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teachers cannot manage all. The restriction of obtaining 80 % should be removed (PST 002, PST
005) similarly another respondent narrated; Make this LND a part of syllabus rather than taking

it as a separate project (PST 004, PST 015)

39



4.3 Discussion

The study aimed to explore public school teacher’s perception about the impact of LND testing
system. The main idea behind LND testing program is to improve learning outcomes of school
children and quality of teaching. In order to improve quality and learning, this high stake testing
program has been initiated for grade 3 students among all over public schools of Punjab. For the

purpose this study in depth interviews of teachers has been conducted.

There is a body of literature (Buyukkele, 2016; Wall, 2013; Sprat, 2005) which states that high
stake testing do impact teaching, learning and curriculum. Teachers being one of the key
stakeholders in this testing program were asked about their perspective about LND testing
program and its impact. The responses of the teachers yielded very useful information and gave
an insightful understanding of the impact of testing program on teaching, classroom and

curriculum.

The responses of the teacher’s revealed that they believe that this monthly assessment system
helped students to learn in a better manner. It helped them in improving their learning abilities
and understanding of the basic concepts which was previously lacking greatly. The LND test
helped students to learn basic concepts of literacy like sentence completion, use of verb like is,
am, are, words making and breaking. In addition basic arithmetic operations like addition,
subtraction, multiplication and division with two to three digits under numeracy portion.
Teachers believe that learning outcomes and understanding of basic concepts of students tested

under LND is better than those previous students who were not tested and prepared under this
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testing system. Studies like (Gunn et al., 2016; Abu-Alhija, 2007) also reported positive impact

of high stake testing on learning abilities of students.

Participants were questioned about the impact of LND testing system on curriculum, pedagogy
and classroom practices. On the questions related to curriculum almost all teachers responded
that monthly LND testing lead to narrowing of curriculum as previously they were used to make
their students do reading exercises, creative exercise like story, essay writing. With introduction
of this testing system almost all these activities have been ended or being reduced greatly as
more and more focus is now being given to preparation of content which will appear in test. The
finding of this study is in accordance to the international literature on high stake testing. There
are studies which stated that there is reduction in subject diversity and decreased emphasis on
subjects and areas which do not measure in standardized testing (Turnbull, Dulfer & Poleslel,
2012). Teachers modify their curriculum to address test only (Perrault, 2000; Barret, 2009).
There are studies which reported high stake testing is causing diverse, creative individual
learning opportunities to disappear from classrooms due to narrowing of curriculum to meet

external targets (Kimber, Spiller & Smeed, 2009).

In response to the impact of LND test on pedagogy and classroom activities majority of the
teachers believed that they are now more towards teacher’s centered teaching technique in which
teachers have all the role to play and students just have to listen them. Teachers make each and
every student to prepare and practice for test to ensure that everyone perform well. Teachers do
believe that this teaching methodology is affecting student’s creativity. Similar an issue reported
by Lobascher (2011) stated that pressure to perform well in the test manifest return of teacher’s

centered pedagogy which negatively impact student creativity and higher order thinking skill.
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With the monthly LND test, the more focus is now given to test practice and test related
classroom activities like making group of students and give them activity with use of verb like is,
am, are. Teachers reported that they devote their whole period daily on test preparation so that
their students perform well in the test. Similar results quoted by other studies about daily practice
of test and making its practice as regular classroom routine (Thomas & Barksdale-Ladd, 2000;
Klenowski & Wyatt-Smith, 2012; Polesal, Dulfer & Turnbull, 2012). This finding is in line
with the study conducted for UK which reduction of specialist class time to fulfill testing needs

(Reiss, Collins & Stobart, 2010).

In addition teachers reported that they do feel pressure about their students to perform well in the
test. This is in accordance with the findings of international literature which reported that
teachers get pressurized and underperform due to high stake testing (Gunn et al., 2016;

Thompson&Harbaug, 2012; Abu- Alhija, 2007).
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Chapter 5

Conclusion and Recommendations
5.1 Conclusion

The aim of this study was to explore the perception of public schools teachers of grade 3 on
Literacy and Numeracy Drive (LND) a case study conducted for Rawalpindi city. The teachers
were asked about their perception about testing program and its implications on classroom,

syllabus and teachers.

The study explored teacher’s perception about the testing system through conducting in depth
interviews. This study has contributed in literature by adding teacher’s view point and
understanding about LND along with its implication. This study seeks to inform the Punjab
government authorities; Education Department about the insight of teachers on this testing

program so that this program can be made better and utilized in an efficient manner.

The overall findings of this research revealed that teachers do perceive this testing system as
good change as it is making students mentally sharp and active. The learning base of students
which was previously very poor and weak is getting improved and they are actually learning and
retaining it. Teachers believe that if we compare the performance of current students enrolled in
grade 3 and the previous students when this testing system was not there, the students have

improved a lot.

Despite being the productiveness of testing system, this testing system is creating a lot of
problems for teachers as well. The work load is not manageable as they have to teach textbook
syllabus and prepare for monthly LND testing system. This is creating stress and anxiety for the

teachers. The textbook syllabus is also getting squeezed down due to more focus on LND.
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Before the initiation of this testing system student used to write stories, essays and do other such
activities which are now practiced least due to more focus on preparation and practice of LND
test in class and on tablets. Classroom and teaching style is also being affected to some extent
due to LND testing system. Teachers feel and believe that their classroom activities and teaching
style is getting more test oriented because their own performance is judged through test results.
The finding of this study is in accordance with the international literature conducted on high

stake testing exploring teacher’s perception.

5.2 Policy Recommendations

In the light of the findings of the research, the following policy recommendations have been
recommended to Punjab Education Department which can be helpful in improving the testing

program:

1. To improve the learning outcomes of students and to get better and far reaching results
from the LND testing system; the program should start from class 1 and should go up to
higher classes. As of now the program is only for grade 3 students and it took a lot of
time for students and teachers to understand and get used to testing system and when they
do gradually they promoted to next class.

2. The limit of achieving 80 percent test score each month should be removed as it is
creating a lot of anxiety and stress among teachers. There should be apperception and
rewards rather than explanation calls and insult for teachers on monthly test scores as it

will motivate them to work harder and will improve their performance.
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3.

In order to overcome the issue of learning outcomes of students, government can start
junior and senior nursery classes which can help children to learn basic there and there
will no need of separate testing system to test basic learning outcomes.

To lessen the burden of teachers it is recommended that this testing program should be
made thrice a month or twice in a year. This will help to minimize the negative
implication of testing system and students can perform better as they will get more time
to prepare.

It is also recommended that parents of school children should also be encouraged to take
part in the educational activities of their children. They should be called in school on
regular basis and they should also be oriented to prepare their children for the tests. This

strategy can help to reduce the burden on teachers.
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Appendix
Appendix (A)
Study Setting

For the present study, the data has been collected over a period of ten weeks from November

2018 to January 2019 from Rawalpindi city.
Education Structure

The education system in Pakistan is three-tier: elementary (grade 1-8), secondary (grade 9-12),
and tertiary or higher education, after 12 years’ schooling. Elementary education is split into
primary (grade 1-5) and elementary/middle (grade 6-8) and is catered in primary and elementary
schools (Government of Pakistan, 1998).

In Rawalpindi, according to School Education Department® (SED) there are total 1,927 public
schools in which 1,198 are primary, 301 middle and 428 high and higher secondary schools®. A
total of 17443 teachers are working in public schools of Rawalpindi in which 5232 in primary,

3320 in secondary and 7618 in high and 1273 in high secondary schools.

Education system is highly structured and bureaucratic, with multiple layers of management

which is explained in the figure below;

2 https://schools.punjab.gov.pk/schools
3 https://schoolportal.punjab.gov.pk/sed census/
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Figure: Administrative structure of Education department*

* Figure Source: Author’s Conceptualization
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Monitoring and Evaluation

Punjab government has established monitoring unit at district level to monitor the functioning of
different departments in order to improve them. The main function of District Monitoring Office

(DMO) includes;

e Education Department Monitoring

o Free textbook distribution to the students

e Health Department Monitoring

e Missing facilities scheme Monitoring

e Punjab Education Foundation restructuration
e School Councils reactivation

e Recruitment of teachers

e Awareness Campaigns

e Make sure of teacher availability in schools
e Quality of Education

e Inspection of Special Education Centers/Institutions

e Annual Schools Census for decision makers

Under the responsibilities assigned to DMO office, one main function of monitoring office is to
keep check on quality of education and improve the quality of education across all public schools
of Punjab. For this purpose Monitoring and Evaluation Assistants (MEA) also play a key role.
The data is being collected by them on different indicators to keep check on service delivery and

quality of education. LND being the indictor of quality education across all public schools of
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Punjab is being evaluated by MEA as third party evaluators to evaluate teaching quality and

learning outcomes of students.

56



Appendix (B)

Consent Form
el

&y

iédﬂ&.!uﬁ-u;f student d/ M. Phil Public Policy d/ Pakistan Institute of Development Economics (PIDE) («
1-4&/?;);«]@! Jb’:,f"& éL/Interviechﬂé-‘at‘/’/lnterview KJ/.;J:"/‘LMLZ3éé é}u@;‘u’l-uy:d‘mﬁThesis
Kl P sS85 6 L e L il Lan s 4t P interview

c:lu:

Lguwuu_;u’?nwﬁ-wtgq;;_,méui_;Tw“/u@/?/_;t’amm{fc,f Lo €5 fa5 2230 Y LKy 21
HE S EST B P NBE S e sz

u@/@/ﬂf

f%z..ug@(m%m;fiﬁ "J:,Jlgi_..:j/ﬁuwLJLZM@@IX&77ﬂg}.gﬂc£_ﬂ!;;%4}.4.zk’t_:b£’”(ﬁfd¢;77
L S 2L o el S S5 T TP enibe 1l s g 2B At §5 )

D
<€2.lgLal//u.f}l//:.bb’rv"fdc;%jfg-d/l:.u';lu,’»:‘;f,d/,
?‘aoﬁlggiglzc,‘f( 4&:,1.# VY4

051-9248065. &by AUiLureE Misit f wwwopide.org.pk  website U1 T E bk

F LT

57


http://www.pide.org.pk/

Appendix (C)

Semi Structured Interview Guide

:«MJLD'%){)}«'I
-rt

:rtw}/‘

s
et § g £
SN
12306y £
L P

.}\’
N

AN

Islamabad

School Of Public Policy
Pakistan Institute of Development Economics (PIDE)
Islamabad, Pakistan

www.pide.org.pk

58


http://www.pide.org.pk/

ey Ly £l

Ui e 22 & Teaching e e & Tt il fis/ L A 1y 71
?ugg}/nguﬂL/u//yde/f?J_z

st AT Lot Sryed LND 723

e/ IND 123

e a1 IND 2.3

S L Lodoius ey ke LS oS duna
e YUt AL (1S3 LND K_Toiuk 14

Ce sKL Ll ot L _T2.4

eI 13-4

eud I Slaa

¢_(lb» £ Job Responsibility (- 52 ALND S LTY1-5

S Jbr LIS s p 0062 2.5

eI 1325

e Ui Sias

st St AU d_Loys s 23 L2 TL LND Testl/~6

e IU1-6

e Uit Sz

WISE LI Y 503 IND Test Y7

59



eI 1127

CUF UL S

WP U S oS s pi1si IND Test /-8
AR

et Ui S8
St AL e i S o1 i
St 1 Fw 129

WuL-TL2-9

G RS UV 329
WAL B L T-10

e e e LI L LT SV el Syt s L1
o Lutbtor S W TL Lt lu pd o fiyii12
St AL e St fiy13

B K K113

e bt/ SES U213

cpE a3 13
?unrl/i4&/d~lfuﬁd?y££/ujlgvfg.l4
_L/”;Luwui‘;/wr?-ul,ﬁ 1-14

_ujlgw._ju|‘¢L5/;/>.~_£L4£Cﬁrwmuwéﬁwunf{g;uizo;&/&u_15

60



